CONTENTS

INTRODUCTION 3
The Importance of Literacy, Language, and the Language Curriculum ................ 3
Principles Underlying the Language Curriculum .................cccocic, 4
Roles and Responsibilities in Language Education ..................coocooin, 6

THE PROGRAM IN LANGUAGE EDUCATION 8
Curriculum EXPeCtations ...........ooiiiiii 8
Strands in the Language CUrriculum ... 9

ASSESSMENT AND EVALUATION OF

STUDENT ACHIEVEMENT 15
BasiC CONSIAEIALIONS ... ... i 15
The Achievement Chart forLanguage .............oooiviiiiiiei 17

SOME CONSIDERATIONS FOR

PROGRAM PLANNING 22
Instructional APPrOACNES ... ... it 22
Cross-Curricular and Integrated Learning .............cooooiiiiiiiiiiii, 23
Planning Language Programs for Students With Special
EAUCALION NEEAS ... . 24
Planning Language Programs for English Language Learners ........................ 26
Antidiscrimination Education in the Language Program ...................cocoveinnn. 28
Numeracy and Inquiry/Research SKills.................ocooiiii 29
The Role of the School Library in Language Programs ...............cccocoviiiii, 30
The Role of Technology in Language Education.................cccoooiiiiiii 30
Guidance and Language EJUCAtION ............oooviiiiiii 31
Health and Safety in Language Education .................ocooiiiiiiici 31

This publication is available on the Ministry of Education’s
website, at http://www.edu.gov.on.ca.



OVERVIEW OF GRADES 170 3 32

GradE L. 35
BraOE 2 i 49
Bra0E B 63
OVERVIEW OF GRADES 4 TO 6 7
CradE 4 79
7= T [ T P 93
GrAOE B ..o 107
OVERVIEW OF GRADES 7 AND 8 121
GrAOE 7 oo 123
GradE B . o 137

GLOSSARY 151



INTRODUCTION

This document replaces The Ontario Curriculum, Grade 1-8: Language, 1997. Beginning
in September 2006, all language programs for Grades 1 to 8 will be based on the expecta-
tions outlined in this document.

THE IMPORTANCE OF LITERACY, LANGUAGE,
AND THE LANGUAGE CURRICULUM

Literacy is about more than reading or writing — it is about how we communicate
in society. It is about social practices and relationships, about knowledge, language
and culture.

Those who use literacy take it for granted — but those who cannot use it are excluded

from much communication in today’s world. Indeed, it is the excluded who can best
appreciate the notion of “literacy as freedom”.

UNESCO, Statement for the United Nations Literacy Decade, 2003-2012

Literacy development lies at the heart of the Grade 1-8 language curriculum. Literacy
learning is a communal project and the teaching of literacy skills is embedded across the
curriculum; however, it is the language curriculum that is dedicated to instruction in the
areas of knowledge and skills — listening and speaking, reading, writing, and viewing
and representing — on which literacy is based.

Language development is central to students’ intellectual, social, and emotional growth,
and must be seen as a key element of the curriculum. When students learn to use lan-
guage in the elementary grades, they do more than master the basic skills. They learn to
value the power of language and to use it responsibly. They learn to express feelings and
opinions and, as they mature, to support their opinions with sound arguments and research.
They become aware of the many purposes for which language is used and the diverse
forms it can take to appropriately serve particular purposes and audiences. They learn to
use the formal language appropriate for debates and essays, the narrative language of
stories, the figurative language of poetry, the technical language of instructions and man-
uals. They develop an awareness of how language is used in different formal and infor-
mal situations. In sum, they come to appreciate language both as an important medium
for communicating ideas and information and as a source of enjoyment.

Language is the basis for thinking, communicating, and learning. Students need language
skills in order to comprehend ideas and information, to interact socially, to inquire into areas
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of interest and study, and to express themselves clearly and demonstrate their learning.
Learning to communicate with clarity and precision, orally, in writing, and through a
variety of media, will help students to thrive in the world beyond school.

Language is a fundamental element of identity and culture. As students read and reflect
on a rich variety of literary, informational, and media texts,! they develop a deeper under-
standing of themselves and others and of the world around them. If they see themselves
and others in the texts they read and the oral and media works they engage in, they are
able to feel that the works are genuinely for and about them and they come to appreciate
the nature and value of a diverse, multicultural society. They also develop the ability to
understand and critically interpret a range of texts and to recognize that a text conveys
one particular perspective among many:.

Language skills are developed across the curriculum and, cumulatively, through the grades.
Students use and develop important language skills as they read and think about topics,
themes, and issues in various subject areas. Language facility helps students to learn in all
subject areas, and using language for a broad range of purposes increases both their ability
to communicate with precision and their understanding of how language works. Students
develop flexibility and proficiency in their understanding and use of language over time.
As they move through the grades, they are required to use language with ever greater
accuracy and fluency in an ever-expanding range of situations. They are also expected to
assume responsibility for their own learning and to apply their language skills in more
challenging and complex ways.

PRINCIPLES UNDERLYING THE LANGUAGE CURRICULUM

The language curriculum is based on the belief that literacy is critical to responsible and
productive citizenship, and that all students can become literate. The curriculum is
designed to provide students with the knowledge and skills that they need to achieve this
goal. It aims to help students become successful language learners, who share the follow-
ing characteristics.

Successful language learners:
o understand that language learning is a necessary, life-enhancing, reflective process;

e communicate — that is, read, listen, view, speak, write, and represent — effectively
and with confidence;

» make meaningful connections between themselves, what they encounter in texts,
and the world around them;

e think critically;

o understand that all texts advance a particular point of view that must be recog-
nized, questioned, assessed, and evaluated;

e appreciate the cultural impact and aesthetic power of texts;

¢ use language to interact and connect with individuals and communities, for
personal growth, and for active participation as world citizens.

This curriculum organizes the knowledge and skills that students need to become literate
in four strands, or broad areas of learning — Oral Communication, Reading, Writing, and

1. The word text is used in this document in its broadest sense, as a means of communication that uses words, graphics,
sounds, and/or images, in print, oral, visual, or electronic form, to present information and ideas to an audience.



Media Literacy. These areas of learning are closely interrelated, and the knowledge and
skills described in the four strands are interdependent and complementary. Teachers are
expected to plan activities that blend expectations from the four strands in order to pro-
vide students with the kinds of experiences that promote meaningful learning and that
help students recognize how literacy skills in the four areas reinforce and strengthen one
another.

The study of language and the acquisition of literacy skills are not restricted to the lan-
guage program, and this curriculum promotes the integration of the study of language
with the study of other subjects. Examples are used throughout this document that illus-
trate ways in which teachers can achieve this goal in the classroom.

The language curriculum is also based on the understanding that students learn best
when they can identify themselves and their own experience in the material they read
and study at school. Students in Ontario come from a wide variety of backgrounds, each
with his or her own set of perspectives, strengths, and needs. Instructional strategies and
resources that recognize and reflect the diversity in the classroom and that suit individual
strengths and needs are therefore critical to student success.

Reading activities should expose students to materials that reflect the diversity of
Canadian and world cultures, including those of Aboriginal peoples. Students need to
become familiar with the works of recognized writers from their own and earlier eras. By
reading a wide range of materials and being challenged by what they read, students
become receptive to new and widely varying ideas and perspectives and develop their
ability to think independently and critically. It is also important to give students opportu-
nities to choose what they read and what they write about, in order to encourage the
development of their own interests and pursuits.

In recent years, research has shown that effective readers and writers unconsciously use a
range of skills and strategies as they read and write, and that these strategies and skills
can be identified and taught to enable all students to become effective communicators.
The language curriculum focuses on comprehension strategies for listening, viewing, and
reading; on the most effective reading and writing processes; on skills and techniques for
effective oral and written communication and for the creation of effective media texts;
and on the language conventions needed for clear and coherent communication. In addi-
tion, it emphasizes the use of higher-level thinking skills, including critical literacy skills,
to enable students not only to understand, appreciate, and evaluate what they read and
view at a deeper level, but also to help them become reflective, critical, and independent
learners and, eventually, responsible citizens.

In implementing this curriculum, teachers can help students — particularly students in
Grades 7 and 8 — to see that language skills are lifelong learning skills that will enable
them to better understand themselves and others, unlock their potential as human beings,
find fulfilling careers, and become responsible world citizens.
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needs of the students in their classrooms and on the nature of the particular texts
students are reading.

To become fluent, independent readers, students need to read frequently and develop

the skills used in reading for a variety of different purposes — to follow directions, to get
advice, to locate information, for enjoyment, for practice, to build vocabulary, to satisfy
curiosity, for research, or for personal interest. The purpose for reading will be determined
by the teacher in some cases and by the student in others. The reading program should
include a wide variety of literary, informational, and graphic texts — for example, picture
books and novels; poetry; myths, fables, and folk tales; textbooks and books on topics in
science, history, mathematics, geography, and other subjects; biographies, autobiogra-
phies, memoirs, and journals; plays and radio, film, or television scripts; encyclopaedia
entries; graphs, charts, and diagrams in textbooks or magazine articles; recipes, instruc-
tions, and manuals; graphic novels, comic books, cartoons, and baseball cards; newspaper
articles and editorials; and essays and reports. Teachers routinely use materials that reflect
the diversity of Canadian and world cultures, including the cultures of Aboriginal peoples,
and make those resources available to students. Within each grade and from one grade to
another, students should be assigned texts of increasing complexity as they develop their
reading skills, and should also have many opportunities to select their own reading mate-
rials. Frequent exposure to good writing will inspire students to work towards high stand-
ards in their own writing and will help them develop an appreciation for the power and
beauty of the written word.

The Reading strand has four overall expectations, as follows:
Students will:

1. read and demonstrate an understanding of a variety of literary, graphic, and informa-
tional texts, using a range of strategies to construct meaning;

2. recognize a variety of text forms, text features, and stylistic elements and demonstrate
understanding of how they help communicate meaning;

3. use knowledge of words and cueing systems to read fluently;

4. reflect on and identify their strengths as readers, areas for improvement, and the
strategies they found most helpful before, during, and after reading.

This strand helps students learn to read with understanding, to read critically, to become
familiar with various text forms and their characteristic elements, and to recognize the
function and effects of various text features and stylistic devices. It helps students under-
stand that reading is a process of constructing meaning and equips them with the strate-
gies that good readers use to understand and appreciate what they read.
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Writing
Writing ... provides students with powerful opportunities to learn about themselves and
their connections to the world. Through writing, students organize their thoughts, remember
important information, solve problems, reflect on a widening range of perspectives, and
learn how to communicate effectively for specific purposes and audiences. They find their
voice and have opportunities to explore other voices. By putting their thoughts into
words and supporting the words with visual images in a range of media, students
acquire knowledge and deepen their understanding of the content in all school subjects.
Writing also helps students to better understand their own thoughts and feelings and
the events in their lives.

Literacy for Learning: The Report of the Expert Panel on
Literacy in Grades 4 to 6 in Ontario, 2004, p. 79

Writing is a complex process that involves a range of skills and tasks. Students need to
become disciplined thinkers in order to communicate their ideas clearly and effectively.
Conversely, they need numerous opportunities to write, as the process of writing enables
them to clarify their thinking and sort out and express their thoughts and feelings. As they
learn to select and organize their ideas, they must also keep in mind the purpose for which
they are writing and the audience they are addressing. To communicate clearly and effec-
tively, they need to learn to use standard written forms and language conventions. However,
learning to write as clearly, correctly, and precisely as possible is only part of the goal of
writing instruction for students. Students should be given the kinds of assignments that
provide opportunities to produce writing that is interesting and original and that reflects
their capacity for independent critical thought. Writing activities that students see as mean-
ingful and that challenge them to think creatively about topics and concerns of interest to
them will lead to a fuller and more lasting command of the essential skills of writing.

Writing competence develops hand in hand with skills in other areas of language, espe-
cially reading. In many ways, the development of writing and reading skills is reciprocal.
As students read a variety of inclusive texts, they build and develop a command of their
vocabulary, and learn to vary and adapt their sentence structure, organizational approach,
and voice to suit their purpose for writing. To become good writers who are able to com-
municate ideas with ease and clarity, students need frequent opportunities to write for
various purposes and audiences and to master the skills involved in the various tasks
associated with the writing process. The more students read and write, the more likely
they will be to develop an essential understanding of the power of the written word.

The Writing strand has four overall expectations, as follows;
Students will:

1. generate, gather, and organize ideas and information to write for an intended purpose
and audience;

2. draft and revise their writing, using a variety of informational, literary, and graphic
forms and stylistic elements appropriate for the purpose and audience;

3. use editing, proofreading, and publishing skills and strategies, and knowledge of lan-
guage conventions, to correct errors, refine expression, and present their work effectively;

4. reflect on and identify their strengths as writers, areas for improvement, and the strate-
gies they found most helpful at different stages in the writing process.



The overall expectations focus on the elements of effective writing (ideas/content, organi-
zation, voice, word choice, sentence fluency, language conventions, and presentation) and
on the stages of the recursive writing process (planning for writing, drafting, revising,
editing and proofreading, and publishing).

The specific expectations identify writing forms and language conventions that are appro-
priate for instruction in the given grade. The forms and conventions identified are not,
however, the only ones that may be taught in that grade, nor are they exclusive to that
grade. Teachers will continue to make professional decisions about which writing forms
and language conventions they will cover in every grade, based on the identified learning
needs of the students in their classrooms.

Media Literacy

“Media literacy” is the result of study of the art and messaging of various forms of media
texts. Media texts can be understood to include any work, object, or event that communi-
cates meaning to an audience. Most media texts use words, graphics, sounds, and/or
images, in print, oral, visual, or electronic form, to communicate information and ideas to
their audience. Whereas traditional literacy may be seen to focus primarily on the under-
standing of the word, media literacy focuses on the construction of meaning through the
combination of several media “languages” — images, sounds, graphics, and words.

Media literacy explores the impact and influence of mass media and popular culture by
examining texts such as films, songs, video games, action figures, advertisements, CD
covers, clothing, billboards, television shows, magazines, newspapers, photographs, and
websites.? These texts abound in our electronic information age, and the messages they
convey, both overt and implied, can have a significant influence on students’ lives. For
this reason, critical thinking as it applies to media products and messages assumes a spe-
cial significance. Understanding how media texts are constructed and why they are pro-
duced enables students to respond to them intelligently and responsibly. Students must
be able to differentiate between fact and opinion; evaluate the credibility of sources; rec-
ognize bias; be attuned to discriminatory portrayals of individuals and groups, including
women and minorities; and question depictions of violence and crime.

Students’ repertoire of communication skills should include the ability to critically inter-
pret the messages they receive through the various media and to use these media to com-
municate their own ideas effectively as well. Skills related to high-tech media such as the
Internet, film, and television are particularly important because of the power and perva-
sive influence these media wield in our lives and in society. Becoming conversant with
these and other media can greatly expand the range of information sources available to
students, their expressive and communicative capabilities, and their career opportunities.

To develop their media literacy skills, students should have opportunities to view,
analyse, and discuss a wide variety of media texts and relate them to their own experi-
ence. They should also have opportunities to use available technologies to create media
texts of different types (e.g., computer graphics, cartoons, graphic designs and layouts,
radio plays, short videos, web pages).

3. Teachers should make students aware that images, print materials, music, or video clips used in connection with
tasks and assignments may be subject to copyright, and the appropriate releases should be obtained prior to use.
This applies to items downloaded from the Internet as well.

NOILYDNA3 IDYNONVYT NI ANVHED0Ud IHL

-
w



THE ONTARIO CURRICULUM, GRADES 1-8 | Language

-
H

The Media Literacy strand has four overall expectations, as follows;
Students will:
1. demonstrate an understanding of a variety of media texts;

2. identify some media forms and explain how the conventions and techniques associated
with them are used to create meaning;

3. create a variety of media texts for different purposes and audiences, using appropriate
forms, conventions, and techniques;

4. reflect on and identify their strengths, areas for improvement, and the strategies they
found most helpful in understanding and creating media texts.

This strand focuses on helping students develop the skills required to understand, create,
and critically interpret media texts. It examines how images (both moving and still), sound,
and words are used, independently and in combination, to create meaning. It explores the
use and significance of particular conventions and techniques in the media and considers
the roles of the viewer and the producer in constructing meaning in media texts. Students
apply the knowledge and skills gained through analysis of media texts as they create
their own texts.

The specific expectations identify media forms and conventions that are appropriate for
instruction in the given grade. These are not, however, the only forms and conventions
that students may explore in that grade, nor are they exclusive to that grade. Teachers
will continue to use their professional judgement to decide on the forms and conventions
to examine in every grade, based on the identified learning needs of the students in

their classrooms.



ASSESSMENT
AND EVALUATION
OF STUDENT
ACHIEVEMENT

BASIC CONSIDERATIONS

The primary purpose of assessment and evaluation is to improve student learning.
Information gathered through assessment helps teachers to determine students’ strengths

and weaknesses in their achievement of the curriculum expectations in each subject in
each grade. This information also serves to guide teachers in adapting curriculum and
instructional approaches to students’ needs and in assessing the overall effectiveness of
programs and classroom practices.

Assessment is the process of gathering information from a variety of sources (including
assignments, day-to-day observations, conversations or conferences, demonstrations,
projects, performances, and tests) that accurately reflects how well a student is achieving
the curriculum expectations in a subject. As part of assessment, teachers provide students
with descriptive feedback that guides their efforts towards improvement. Evaluation
refers to the process of judging the quality of student work on the basis of established cri-
teria, and assigning a value to represent that quality. In Ontario elementary schools, the
value assigned will be in the form of a letter grade for Grades 1 to 6 and a percentage
grade for Grades 7 and 8.

Assessment and evaluation will be based on the provincial curriculum expectations and
the achievement levels outlined in this document.

In order to ensure that assessment and evaluation are valid and reliable, and that they lead
to the improvement of student learning, teachers must use assessment and evaluation
strategies that:

¢ address both what students learn and how well they learn;

o are based both on the categories of knowledge and skills and on the achievement
level descriptions given in the achievement chart on pages 20-21;

e are varied in nature, administered over a period of time, and designed to provide
opportunities for students to demonstrate the full range of their learning;

e are appropriate for the learning activities used, the purposes of instruction, and
the needs and experiences of the students;
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e are fair to all students;

e accommodate students with special education needs, consistent with the strategies
outlined in their Individual Education Plan;

e accommodate the needs of students who are learning the language of instruction;
e ensure that each student is given clear directions for improvement;
» promote students’ ability to assess their own learning and to set specific goals;

¢ include the use of samples of students” work that provide evidence of
their achievement;

e are communicated clearly to students and parents at the beginning of the school
year and at other appropriate points throughout the school year.

All curriculum expectations must be accounted for in instruction, but evaluation focuses
on students” achievement of the overall expectations. A student’s achievement of the
overall expectations is evaluated on the basis of his or her achievement of related specific
expectations. The overall expectations are broad in nature, and the specific expectations
define the particular content or scope of the knowledge and skills referred to in the overall
expectations. Teachers will use their professional judgement to determine which specific
expectations should be used to evaluate achievement of the overall expectations, and
which ones will be covered in instruction and assessment (e.g., through direct observa-
tion) but not necessarily evaluated.

The characteristics given in the achievement chart (pages 20-21) for level 3 represent the
“provincial standard” for achievement of the expectations. A complete picture of achieve-
ment at level 3 in language can be constructed by reading from top to bottom in the shad-
ed column of the achievement chart, headed “Level 3”. Parents of students achieving at
level 3 can be confident that their children will be prepared for work in the next grade.

Level 1 identifies achievement that falls much below the provincial standard, while still
reflecting a passing grade. Level 2 identifies achievement that approaches the standard.
Level 4 identifies achievement that surpasses the standard. It should be noted that
achievement at level 4 does not mean that the student has achieved expectations beyond
those specified for a particular grade. It indicates that the student has achieved all or
almost all of the expectations for that grade, and that he or she demonstrates the ability to
use the knowledge and skills specified for that grade in more sophisticated ways than a
student achieving at level 3.

The Ministry of Education has provided teachers with materials that will assist them in
improving their assessment methods and strategies and, hence, their assessment of student
achievement. These materials include samples of student work (exemplars) that illustrate
achievement at each of the four levels. (Adaptations can be made in the exemplar docu-
ments to align them with the revised curriculum.)



THE ACHIEVEMENT CHART FOR LANGUAGE

The achievement chart that follows identifies four categories of knowledge and skills in
language. The achievement chart is a standard province-wide guide to be used by teach-
ers. It enables teachers to make judgements about student work that are based on clear
performance standards and on a body of evidence collected over time.

The achievement chart is designed to:

e provide a framework that encompasses all curriculum expectations for all grades
and subjects represented in this document;

* guide the development of assessment tasks and tools (including rubrics);
¢ help teachers to plan instruction for learning;
e assist teachers in providing meaningful feedback to students;

e provide various categories and criteria with which to assess and evaluate
student learning.

Categories of Knowledge and Skills

The categories, defined by clear criteria, represent four broad areas of knowledge and
skills within which the subject expectations for any given grade are organized. The four
categories should be considered as interrelated, reflecting the wholeness and intercon-
nectedness of learning.

The categories of knowledge and skills are described as follows:

Knowledge and Understanding. Subject-specific content acquired in each grade (knowl-
edge), and the comprehension of its meaning and significance (understanding).

Thinking. The use of critical and creative thinking skills and/or processes.
Communication. The conveying of meaning through various forms.

Application. The use of knowledge and skills to make connections within and between
various contexts.

Teachers will ensure that student work is assessed and/or evaluated in a balanced man-
ner with respect to the four categories, and that achievement of particular expectations is
considered within the appropriate categories.

Criteria

Within each category in the achievement chart, criteria are provided, which are subsets
of the knowledge and skills that define each category. The criteria for each category are
listed below:

Knowledge and Understanding
* knowledge of content (e.g., forms of text; strategies associated with reading,
writing, speaking, and listening; elements of style; terminology; conventions)

e understanding of content (e.g., concepts; ideas; opinions; relationships among
facts, ideas, concepts, themes)
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Thinking
« use of planning skills (e.g., generating ideas, gathering information, focusing
research, organizing information)

o use of processing skills (e.g., making inferences, interpreting, analysing, detecting
bias, synthesizing, evaluating, forming conclusions)

o use of critical/creative thinking processes (e.g., reading process, writing process,
oral discourse, research, critical/creative analysis, critical literacy, metacognition,
invention)

Communication
e expression and organization of ideas and information (e.g., clear expression, logical
organization) in oral, visual, and written forms, including media forms

e communication for different audiences and purposes (e.g., use of appropriate style,
voice, point of view, tone) in oral, visual, and written forms, including media forms

e use of conventions (e.g., grammar, spelling, punctuation, usage), vocabulary,
and terminology of the discipline in oral, visual, and written forms, including
media forms

Application
e application of knowledge and skills (e.g., concepts, strategies, processes) in
familiar contexts

e transfer of knowledge and skills (e.g., concepts, strategies, processes) to
new contexts

» making connections within and between various contexts (e.g., between the text and
personal knowledge or experience, other texts, and the world outside the school;
between disciplines)

Descriptors

A “descriptor” indicates the characteristic of the student’s performance, with respect to

a particular criterion, on which assessment or evaluation is focused. In the achievement
chart, effectiveness is the descriptor used for each criterion in the Thinking, Communication,
and Application categories. What constitutes effectiveness in any given performance task
will vary with the particular criterion being considered. Assessment of effectiveness may
therefore focus on a quality such as appropriateness, clarity, accuracy, precision, logic,
relevance, significance, fluency, flexibility, depth, or breadth, as appropriate for the partic-
ular criterion. For example, in the Thinking category, assessment of effectiveness might
focus on the degree of relevance or depth apparent in an analysis; in the Communication
category, on clarity of expression or logical organization of information and ideas; or in
the Application category, on appropriateness or breadth in the making of connections.
Similarly, in the Knowledge and Understanding category, assessment of knowledge might
focus on accuracy, and assessment of understanding might focus on the depth of an expla-
nation. Descriptors help teachers to focus their assessment and evaluation on specific
knowledge and skills for each category and criterion, and help students to better under-
stand exactly what is being assessed and evaluated.



Qualifiers

A specific “qualifier” is used to define each of the four levels of achievement — that is,
limited for level 1, some for level 2, considerable for level 3, and a high degree or thorough
for level 4. A qualifier is used along with a descriptor to produce a description of per-
formance at a particular level. For example, the description of a student’s performance at
level 3 with respect to the first criterion in the Thinking category would be: “The student
uses planning skills with considerable effectiveness”.

The descriptions of the levels of achievement given in the chart should be used to identify
the level at which the student has achieved the expectations. Students should be provided
with numerous and varied opportunities to demonstrate the full extent of their achieve-
ment of the curriculum expectations, across all four categories of knowledge and skills.

IN3IW3IATIHDV LN3IANLS 40 NOILYNTVYAT ANV LNIJNSSISSY
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ACHIEVEMENT CHART — LANGUAGE, GRADES 1-8

Categories

Level 1

Level 2

Level 3

Level 4

Knowledge and Understanding - Subject-specific content acquired in each grade (knowledge), and

the comprehension of its meaning and significance (understanding)

The student:
Knowledge of content demonstrates demonstrates demonstrates demonstrates
(e.g., forms of text; strategies | limited knowl- some knowledge | considerable thorough knowl-
associated with reading, edge of content | of content knowledge of edge of content
writing, speaking, and content
listening; elements of style;
terminology; conventions)
Understanding of content | demonstrates demonstrates demonstrates demonstrates
(e.g., concepts; ideas; opinions; | limited under- some under- considerable thorough under-
relationships among facts, standing of standing of understanding standing of
ideas, concepts, themes) content content of content content

Thinking - The use of critical and creative thinking skills and/or processes

The student:

Use of planning skills
(e.g., generating ideas,
gathering information,
focusing research,
organizing information)

uses planning
skills with limited
effectiveness

uses planning
skills with some
effectiveness

uses planning
skills with
considerable
effectiveness

uses planning
skills with a
high degree of
effectiveness

Use of processing skills
(e.g., making inferences,
interpreting, analysing,
detecting bias, synthesizing,
evaluating, forming
conclusions)

uses processing
skills with limited
effectiveness

uses processing
skills with some
effectiveness

uses processing
skills with
considerable
effectiveness

uses processing
skills with a
high degree of
effectiveness

Use of critical/creative
thinking processes

(e.g., reading process, writing
process, oral discourse,
research, critical/creative
analysis, critical literacy,
metacognition, invention)

uses critical/
creative thinking
processes

with limited
effectiveness

uses critical/
creative thinking
processes

with some
effectiveness

uses critical/
creative thinking
processes with
considerable
effectiveness

uses critical/
creative thinking
processes with a
high degree of
effectiveness




Categories

Level 1

Level 2

Level 3

Communication - The conveying of meaning through various forms

Level 4

The student:

Expression and
organization of ideas

and information (e.g., clear
expression, logical organi-
zation) in oral, visual, and
written forms, including
media forms

expresses and
organizes ideas
and information
with limited
effectiveness

expresses and
organizes ideas
and information
with some
effectiveness

expresses and
organizes ideas
and information
with considerable
effectiveness

expresses and
organizes ideas
and information
with a high
degree of effec-
tiveness

Communication for
different audiences

and purposes (e.g., use of
appropriate style, voice,
point of view, tone) in oral,
visual, and written forms,
including media forms

communicates for
different audiences
and purposes
with limited effec-
tiveness

communicates for
different audiences
and purposes
with some
effectiveness

communicates for
different audiences
and purposes
with considerable
effectiveness

communicates for
different audiences
and purposes
with a high
degree of
effectiveness

Use of conventions (e.g.,
grammiar, spelling, punctu-
ation, usage), vocabulary,
and terminology of the
discipline in oral, visual,
and written forms,
including media forms

uses conventions,
vocabulary, and
terminology of
the discipline
with limited
effectiveness

uses conventions,
vocabulary, and
terminology of
the discipline
with some
effectiveness

uses conventions,
vocabulary, and
terminology of
the discipline
with considerable
effectiveness

uses conventions,
vocabulary, and
terminology of
the discipline with
a high degree of
effectiveness

Application - The use of knowledge and skills to make connections within and between various contexts

The student:

Application of knowl-
edge and skills (e.g., con-
cepts, strategies, processes)
in familiar contexts

applies knowledge
and skills in familiar
contexts with lim-
ited effectiveness

applies knowledge
and skills in familiar
contexts with some
effectiveness

applies knowledge
and skills in familiar
contexts with
considerable
effectiveness

applies knowledge
and skills in familiar
contexts with a
high degree of
effectiveness

Transfer of knowledge
and skills (e.g., concepts,
strategies, processes) to
new contexts

transfers knowl-
edge and skills
to new contexts
with limited
effectiveness

transfers knowl-
edge and skills
to new contexts
with some
effectiveness

transfers knowl-
edge and skills

to new contexts
with considerable
effectiveness

transfers knowl-
edge and skills

to new contexts
with a high degree
of effectiveness

Making connections
within and between vari-
ous contexts (e.g., between
the text and personal
knowledge or experience,
other texts, and the world
outside the school; between
disciplines)

makes connections
within and between
various contexts
with limited
effectiveness

makes connections
within and between
various contexts
with some
effectiveness

makes connections
within and between
various contexts
with considerable
effectiveness

makes connections
within and between
various contexts
with a high degree
of effectiveness
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SOME
CONSIDERATIONS FOR
PROGRAM PLANNING

When planning a program in language, teachers must take into account considerations in
a number of important areas, including those discussed below.

The Ministry of Education has produced or supported the production of a variety of
resource documents that teachers may find helpful as they plan programs based on the
expectations outlined in this curriculum document. Those resources include the following:

o Early Reading Strategy: The Report of the Expert Panel on Early Reading
in Ontario, 2003

o Literacy for Learning: The Report of the Expert Panel on Literacy in
Grades 4 to 6 in Ontario, 2004

o Think Literacy Success, Grades 7-12: Report of the Expert Panel on
Students at Risk in Ontario, 2003

o A Guide to Effective Instruction in Reading, Kindergarten to Grade 3, 2003
o A Guide to Effective Instruction in Writing, Kindergarten to Grade 3, 2005

A Guide to Effective Literacy Instruction, Grades 4-6. Volume 1: Foundations
of Literacy Instruction for the Junior Learner, 2006

o Think Literacy: Cross-Curricular Approaches, Grades 7-12 — Reading, Writing,
Communicating, 2003

o Think Literacy: Cross-Curricular Approaches, Grades 7-12 — Subject-Specific
Examples: Media, Grades 7-10, 2005

o Me Read? No Way! A Practical Guide to Improving Boys” Literacy Skills, 2004

INSTRUCTIONAL APPROACHES

High-quality instruction is a key to student success in mastering language skills. It is
based on the belief that all students can be successful language learners. Teachers who
provide quality instruction respect students’ strengths and identify their learning needs,
using assessment information to plan instruction. They clarify the purpose for learning,
help students activate prior knowledge, scaffold instruction, and differentiate instruction
for individual students and small groups according to need. Teachers explicitly teach and
model learning strategies and encourage students to talk through their thinking and



learning processes. They also provide many opportunities for students to practise and
apply their developing knowledge and skills.

Effective teaching approaches involve students in the use of higher-level thinking skills
and encourage them to look beyond the literal meaning of texts and to think about fair-
ness, equity, social justice, and citizenship in a global society.

Motivating students and instilling positive habits of mind, such as a willingness and
determination to persist, to think and communicate with clarity and precision, to take
responsible risks, and to question and pose problems, are integral parts of high-quality
language instruction.

Teaching approaches should be informed by the findings of current research into best
practices in literacy instruction, as described in the Expert Panel reports on literacy
instruction in Ontario (see the list of resources on the preceding page). Instruction should
include a balance of direct, explicit instruction; teacher modelling; shared and guided
instruction; and opportunities for students to rehearse, practise, and apply skills and
strategies and make choices.

Whenever possible, students should be given opportunities to experience reading and
writing, listening and speaking, and viewing and representing as interconnected processes
requiring a set of skills and strategies that cannot be separated and that build on and
reinforce one another. Students can monitor this interconnectedness by asking themselves
questions such as “How does my skill as a reader make me a better writer?”, “How does
my skill as a writer make me a more effective speaker?”, and “How does my ability to
listen critically help me as a writer?”.

CROSS-CURRICULAR AND INTEGRATED LEARNING

Students need well-developed language skills to succeed in all subject areas. The develop-
ment of skills and knowledge in language is often enhanced by learning in other subject
areas. Teachers should ensure that all students have ample opportunities to explore a sub-
ject from multiple perspectives by emphasizing cross-curricular learning and integrated
learning, as explained below.

In cross-curricular learning, students are provided with opportunities to learn and use
related content and/or skills in two or more subjects. For example, teachers can use social
studies reading material in their language lessons, and incorporate instruction in how to
read non-fiction materials into their social studies lessons. In mathematics, students learn
to identify the relevant information in a word problem in order to clarify what is being
asked. In science and technology, they build subject-specific vocabulary, interpret dia-
grams and charts, and read instructions relating to investigations and procedures. All
subjects require that students communicate what they have learned, orally and in writing.
Their studies in the different subject areas help students develop their language skills,
providing them with authentic purposes for reading, writing, listening, speaking, view-
ing, and representing.

In integrated learning, students are provided with opportunities to work towards meeting
expectations from two or more subjects within a single unit, lesson, or activity. By linking
expectations from different subject areas, teachers can provide students with multiple oppor-
tunities to reinforce and demonstrate their knowledge and skills in a range of settings.
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One example would be a unit linking expectations from the science and technology cur-
riculum and the language curriculum. Every strand in each of Grades 1 to 8 in the science
and technology curriculum has a set of specific expectations under the heading “Developing
Skills of Inquiry, Design, and Communication”. These expectations mirror many of the
expectations in the Oral Communication, Writing, and Media Literacy strands in the lan-
guage document. The science and technology expectations focus on tasks such as using
appropriate vocabulary, designing graphic texts, and communicating results through oral
and written descriptions. There is, therefore, a good fit between the expectations in the
two disciplines, affording an opportunity for developing integrated units.

Expectations from the arts curriculum can also be linked with language expectations to
create integrated units. The arts curriculum provides students with rich opportunities to
engage in auditory, visual, and kinaesthetic experiences that would also support learning
required in expectations in all four strands of the language curriculum. For example, role-
playing, a key component of the Drama and Dance curriculum, can be used to enhance
students’” understanding as they learn to communicate their thoughts, feelings, and ideas;
identify and present a variety of points of view; or explore new interpretations of texts.
Similarly, students can create drawings or devise dramatic scenes as they rehearse, evalu-
ate, and revise ideas before writing. Conversely, students can use language to respond
critically and creatively to music or works of art.

PLANNING LANGUAGE PROGRAMS
FOR STUDENTS WITH SPECIAL EDUCATION NEEDS

Classroom teachers are the key educators of students who have special education needs.
They have a responsibility to help all students learn, and they work collaboratively with
special education teachers, where appropriate, to achieve this goal. They commit to assist-
ing every student to prepare for living with the highest degree of independence possible.

Education for All: The Report of the Expert Panel on Literacy and Numeracy Instruction for
Students With Special Education Needs, Kindergarten to Grade 6, 2005 describes a set of
principles, based in research, that should guide all program planning for students with
special education needs. Teachers planning language programs need to pay particular
attention to these principles, which are as follows.

Program planning for students with special education needs:
e is premised on the belief that all students can succeed;
e incorporates evidence-based best practices for effective instruction;

e involves a support team for the classroom teacher that includes the principal, other
teachers, and professional resources (families and community agencies should be
active contributors);

e incorporates universal design;

e involves differentiated instruction.

In any given classroom, students may demonstrate a wide range of learning styles and
needs. Teachers plan programs that recognize this diversity and give students tasks that
respect their particular abilities so that all students can derive the greatest benefits possi-
ble from the teaching and learning process. The use of flexible groupings for instruction



and the provision of ongoing assessment are important elements of programs that accom-
modate a diversity of learning needs.

In planning language programs for students with special education needs, teachers
should begin by examining both the curriculum expectations for the appropriate grade
level and the needs of the individual student to determine which of the following options
is appropriate for the student:

¢ no accommodations4 or modifications; or
e accommodations only; or

» modified expectations, with the possibility of accommodations.

If the student requires either accommodations or modified expectations, or both, the rele-
vant information, as described in the following paragraphs, must be recorded in his or
her Individual Education Plan (IEP). For a detailed discussion of the ministry’s require-
ments for IEPs, see Individual Education Plans: Standards for Development, Program
Planning, and Implementation, 2000 (referred to hereafter as IEP Standards, 2000). More
detailed information about planning programs for exceptional students can be found in
The Individual Education Plan (IEP): A Resource Guide, 2004 (referred to hereafter as the
IEP Resource Guide, 2004). (Both documents are available at www.edu.gov.on.ca.)

Students Requiring Accommodations Only

With the aid of accommodations alone, some students with special education needs are
able to participate in the regular grade-level curriculum and to demonstrate learning
independently. (Accommodations do not alter the provincial curriculum expectations for
the grade level.) The accommodations required to facilitate the student’s learning must be
identified in his or her IEP (see IEP Standards, 2000, page 11). A student’s IEP is likely to
reflect the same accommodations for many, or all, subject areas.

There are three types of accommodations. Instructional accommodations are changes in
teaching strategies, including styles of presentation, methods of organization, or use of
technology and multimedia. Environmental accommodations are changes that the student
may require in the classroom and/or school environment, such as preferential seating or
special lighting. Assessment accommodations are changes in assessment procedures that
enable the student to demonstrate his or her learning, such as allowing additional time to
complete tests or assignments or permitting oral responses to test questions (see page 29
of the IEP Resource Guide, 2004, for more examples).

If a student requires “accommodations only” in language, assessment and evaluation of
his or her achievement will be based on the appropriate grade-level curriculum expecta-
tions and the achievement levels outlined in this document.

Students Requiring Modified Expectations

Some students with special education needs will require modified expectations, which
differ from the regular grade-level expectations. In language, modified expectations will
usually be based on the knowledge and skills outlined in curriculum expectations for a
different grade level. Modified expectations must indicate the knowledge and/or skills
the student is expected to demonstrate and have assessed in each reporting period (IEP
Standards, 2000, pages 10 and 11). Students requiring modified expectations need to

4. “Accommodations” refers to individualized teaching and assessment strategies, human supports, and /or
individualized equipment.
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develop knowledge and skills in all four strands of the language curriculum. Modified
expectations must represent specific, realistic, observable, and measurable achievements
and must describe specific knowledge and/or skills that the student can demonstrate
independently, given the appropriate assessment accommodations. They should be
expressed in such a way that the student and parents can understand exactly what the
student is expected to know or be able to do, on the basis of which his or her performance
will be evaluated and a grade or mark recorded on the Provincial Report Card. The grade
level of the learning expectations must be identified in the student’s IEP. The student’s
learning expectations must be reviewed in relation to the student’s progress at least once
every reporting period, and must be updated as necessary (IEP Standards, 2000, page 11).

If a student requires modified expectations in language, assessment and evaluation of his
or her achievement will be based on the learning expectations identified in the IEP and on
the achievement levels outlined in this document. On the Provincial Report Card, the IEP
box must be checked for any subject in which the student requires modified expectations,
and the appropriate statement from the Guide to the Provincial Report Card, Grades 1-8,
1998 (page 8) must be inserted. The teacher’s comments should include relevant informa-
tion on the student’s demonstrated learning of the modified expectations, as well as next
steps for the student’s learning in the subject.

PLANNING LANGUAGE PROGRAMS FOR ENGLISH LANGUAGE LEARNERS

Ontario schools have some of the most multilingual student populations in the world.
The first language of approximately 20 per cent of the children in Ontario’s English-
language schools is a language other than English. Ontario’s linguistic heritage includes
several Aboriginal languages; many African, Asian, and European languages; and some
varieties of English, such as Jamaican Creole. Many English language learners were born
in Canada and raised in families and communities in which languages other than English
were spoken, or in which the variety of English spoken differed significantly from the
English of Ontario classrooms. Other English language learners arrive in Ontario as
newcomers from other countries; they may have experience of highly sophisticated
educational systems, or they may have come from regions where access to formal
schooling was limited.

When they start school in Ontario, many of these children are entering a new linguistic
and cultural environment. All teachers share in the responsibility for their English-
language development.

English language learners (children who are learning English as a second or additional
language in English-language schools) bring a rich diversity of background knowledge
and experience to the classroom. These students’ linguistic and cultural backgrounds not
only support their learning in their new environment but also become a cultural asset in
the classroom community. Teachers will find positive ways to incorporate this diversity
into their instructional programs and into the classroom environment.

Most English language learners in Ontario schools have an age-appropriate proficiency in
their first language. Although they need frequent opportunities to use English at school,
there are important educational and social benefits associated with continued development
of their first language while they are learning English. Teachers need to encourage parents
to continue to use their own language at home in rich and varied ways as a foundation



for language and literacy development in English. It is also important for teachers to find
opportunities to bring students’ languages into the classroom, using parents and commu-
nity members as a resource.

During their first few years in Ontario schools, English language learners may receive
support through one of two distinct programs from teachers who specialize in meeting
their language-learning needs:

English As a Second Language (ESL) programs are for students born in Canada or new-
comers whose first language is a language other than English, or is a variety of English
significantly different from that used for instruction in Ontario schools.

English Literacy Development (ELD) programs are primarily for newcomers whose first
language is a language other than English, or is a variety of English significantly different
from that used for instruction in Ontario schools, and who arrive with significant gaps in
their education. These children generally come from countries where access to education
is limited or where there are limited opportunities to develop language and literacy skills
in any language. Some Aboriginal students from remote communities in Ontario may
also have had limited opportunities for formal schooling, and they also may benefit from
ELD instruction.

In planning programs for children with linguistic backgrounds other than English, teach-
ers need to recognize the importance of the orientation process, understanding that every
learner needs to adjust to the new social environment and language in a unique way and
at an individual pace. For example, children who are in an early stage of English-language
acquisition may go through a “silent period” during which they closely observe the inter-
actions and physical surroundings of their new learning environment. They may use
body language rather than speech or they may use their first language until they have
gained enough proficiency in English to feel confident of their interpretations and
responses. Students thrive in a safe, supportive, and welcoming environment that nur-
tures their self-confidence while they are receiving focused literacy instruction. When
they are ready to participate, in paired, small-group, or whole-class activities, some stu-
dents will begin by using a single word or phrase to communicate a thought, while
others will speak quite fluently.

With exposure to the English language in a supportive learning environment, most young
children will develop oral fluency quite quickly, making connections between concepts
and skills acquired in their first language and similar concepts and skills presented in
English. However, oral fluency is not a good indicator of a student’s knowledge of vocab-
ulary or sentence structure, reading comprehension, or other aspects of language profi-
ciency that play an important role in literacy development and academic success.
Research has shown that it takes five to seven years for most English language learners to
catch up to their English-speaking peers in their ability to use English for academic pur-
poses. Moreover, the older the children are when they arrive, the greater the language
knowledge and skills that they have to catch up on, and the more direct support they
require from their teachers.

Responsibility for students” English-language development is shared by the classroom
teacher, the ESL/ELD teacher (where available), and other school staff. Volunteers and
peers may also be helpful in supporting English language learners in the language
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classroom. Teachers must adapt the instructional program in order to facilitate the success
of these students in their classrooms. Appropriate adaptations include:

e modification of some or all of the subject expectations so that they are challenging
but attainable for the learner at his or her present level of English proficiency, given
the necessary support from the teacher;

e use of a variety of instructional strategies (e.g., extensive use of visual cues, graphic
organizers, scaffolding; previewing of textbooks, pre-teaching of key vocabulary;
peer tutoring; strategic use of students’ first languages);

e use of a variety of learning resources (e.g., visual material, simplified text, bilingual
dictionaries, and materials that reflect cultural diversity);

e use of assessment accommodations (e.g., granting of extra time; use of oral inter-
views, demonstrations or visual representations, or tasks requiring completion of
graphic organizers or cloze sentences instead of essay questions and other assess-
ment tasks that depend heavily on proficiency in English).

While the degree of program adaptation required will decrease over time, students who
are no longer receiving ESL or ELD support may still need some program adaptations to
be successful. If a student’s program has been adapted, a checkmark must be placed in
the ESL/ELD box on the student’s report card. If the student requires modified expectations,
the appropriate statement from the Guide to the Provincial Report Card, Grades 1-8, 1998
(page 8) must be inserted.

For further information on supporting English-language learners, refer to The Ontario
Curriculum, Grades 1-8: English As a Second Language and English Literacy Development —
A Resource Guide, 2001 and the resource guide Many Roots, Many Voices: Supporting
English Language Learners in Every Classroom (Ministry of Education, 2005).

ANTIDISCRIMINATION EDUCATION IN THE LANGUAGE PROGRAM

The implementation of antidiscrimination principles in education influences all aspects of
school life. It promotes a school climate that encourages all students to work to high stand-
ards, affirms the worth of all students, and helps students strengthen their sense of iden-
tity and develop a positive self-image. It encourages staff and students alike to value and
show respect for diversity in the school and the wider society. It requires schools to adopt
measures to provide a safe environment for learning, free from harassment, violence, and
expressions of hate. Antidiscrimination education encourages students to think critically
about themselves and others in the world around them in order to promote fairness,
healthy relationships, and active, responsible citizenship.

Learning resources that reflect the broad range of students’ interests, backgrounds, cul-
tures, and experiences are an important aspect of an inclusive language program. In such
a program, stories contain heroes and protagonists of both sexes from a wide variety of
racial and cultural backgrounds. Students are made aware of the historical, social, and
cultural contexts for both the traditional and non-traditional gender and social roles rep-
resented in the materials they are studying. Teachers routinely use materials that reflect
the diversity of Canadian and world cultures, including those of contemporary Aboriginal
peoples, and make them available to students. In the primary classroom, myths, fables,



fairytales, and legends from a variety of cultures may be explored. In later years, stories,
novels, informational texts, and media works relating to the immigrant experience provide
rich thematic material for study. Storybooks, novels, magazine and newspaper articles,
television programs, and films all provide opportunities for students to explore issues of
culture and diverse identities.

Resources should also be chosen on the basis of their appeal for both girls and boys in
the classroom. Recent research has shown that many boys are interested in informational
materials, such as manuals and graphic texts, as opposed to works of literature, which
are often more appealing to girls. Both sexes read Internet materials, such as website
articles, e-mail, and chat messages, outside the classroom. Me Read? No Way! A Practical
Guide to Improving Boys’ Literacy Skills (available on the Ministry of Education website)
provides a number of useful literacy strategies that focus on engaging boys in reading
and writing. They also represent practices that enhance the learning environment for
both girls and boys.

Critical thinking skills include the ability to identify perspectives, values, and issues;
detect bias; and read for implicit as well as explicit meaning. In the context of antidiscrimi-
nation, critical literacy involves asking questions and challenging the status quo, and leads
students to look at issues of power and justice in society. The language program empowers
students by enabling them to express themselves and to speak out about issues that
strongly affect them. In the language program, students develop the ability to detect
negative bias and stereotypes in literary texts and informational materials; they also learn
to use inclusive and non-discriminatory language in both oral and written work. In addi-
tion, in the context of the language program, both students and teachers should become
aware of aspects of intercultural communication — for example, by exploring how differ-
ent cultures interpret the use of eye contact and body language in conversation and
during presentations.

NUMERACY AND INQUIRY/RESEARCH SKILLS

The language curriculum builds on, reinforces, and enhances certain aspects of the math-
ematics curriculum. For example, clear, concise communication often involves the use of
diagrams, charts, tables, and graphs, and the language curriculum emphasizes students’
ability to interpret and use graphic texts. Students apply the knowledge and skills they
acquire in their study of graphs and charts in mathematics to the interpretation and com-
munication of precise information in texts supported by graphic forms.

Inquiry is at the heart of learning in all subject areas. In language, students are encour-
aged from a very early age to develop their ability to ask questions and to explore a vari-
ety of possible answers to those questions. In the primary grades, they begin to identify
various sources that can help them answer the questions they pose. As they advance
through the grades, they acquire the skills to locate relevant information from a variety of
sources, such as books, newspapers, dictionaries, encyclopaedias, interviews, videos, and
the Internet. The questioning they practised in the early grades becomes more sophisti-
cated as they learn that all sources of information have a particular point of view and that
the recipient of the information has a responsibility to evaluate it, determine its validity
and relevance, and use it in appropriate ways. The ability to locate, question, and validate
information allows a student to become an independent, lifelong learner.
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THE ROLE OF THE SCHOOL LIBRARY IN LANGUAGE PROGRAMS

The school library program can help to build and transform students” knowledge to sup-
port a lifetime of learning in an information- and knowledge-based society. The school
library program supports student success across the language curriculum by encouraging
students to read widely, teaching them to read for understanding and enjoyment, and
helping them to improve their research skills and to use information gathered through
research effectively. The school library program enables students to:

¢ develop a love of reading for learning and for pleasure;

e acquire an understanding of the richness and diversity of literary and informational
texts produced in Canada and around the world;

e obtain access to programs, resources, and integrated technologies that support all
curriculum areas;

¢ understand and value the role of public library systems as a resource for
lifelong learning.

The school library program plays a key role in the development of information literacy
and research skills. In collaboration with classroom or content-area teachers, teacher-
librarians develop, teach, and provide students with authentic information and research
tasks that foster learning, including the ability to:

e access, select, gather, critically evaluate, create, and communicate information;

e use the information obtained to solve problems, make decisions, build knowledge,
create personal meaning, and enrich their lives;

e communicate their findings for different audiences, using a variety of formats and
technologies;

e use information and research with understanding, responsibility, and imagination.

THE ROLE OF TECHNOLOGY IN LANGUAGE EDUCATION

Information and communications technologies (ICT) provide a range of tools that can sig-
nificantly extend and enrich teachers’ instructional strategies and support students’ learn-
ing in language. Computer programs can help students collect, organize, and sort the
data they gather and to write, edit, and present reports on their findings. Information and
communications technologies can also be used to connect students to other schools, at
home and abroad, and to bring the global community into the local classroom.

Whenever appropriate, therefore, students should be encouraged to use ICT to support
and communicate their learning. For example, students working individually or in
groups can use computer technology and/or Internet websites to gain access to museums
and archives in Canada and around the world. Students can also use digital cameras and
projectors to design and present the results of their research to their classmates.

Although the Internet is a powerful learning tool, all students must be made aware of
issues of privacy, safety, and responsible use, as well as of the ways in which the Internet
can be used to promote hatred.

Teachers will also find the various ICT tools useful in their teaching practice, both for
whole class instruction and for the design of curriculum units that contain varied
approaches to learning to meet diverse student needs.



GUIDANCE AND LANGUAGE EDUCATION

The guidance and career education program should be aligned with the language cur-
riculum. Teachers need to ensure that classroom learning across all grades and subjects
provides ample opportunity for students to learn how to work independently (e.g., com-
plete homework independently), cooperate with others, resolve conflicts, participate in
class, solve problems, and set goals to improve their work.

The language program can also offer opportunities for a variety of career exploration
activities, including contacts with career mentors and visits from guest speakers such as
authors, actors, illustrators, individuals working in radio and television, and representa-
tives from the publishing world.

HEALTH AND SAFETY IN LANGUAGE EDUCATION

Although health and safety issues are not usually associated with language education,
they may be important when the learning involves fieldwork. Out-of-school fieldwork can
provide an exciting and authentic dimension to students’ learning experiences. Teachers
must preview and plan these activities carefully to protect students” health and safety.
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OVERVIEW OF
GRADES 1 TO 3

The expectations for Grades 1 to 3 focus on the foundational knowledge and skills that
students need in order to establish a strong basis for language development. These
include students’ oral language, prior knowledge and experience, understanding of con-
cepts about print, phonemic awareness, understanding of letter-sound relationships,
vocabulary knowledge, semantic and syntactic awareness, higher-order thinking skills,
and capacity for metacognition.

Most of what primary students know about language comes from listening and speaking
with others, being read to by adults, and interacting with media texts such as advertisements,

television programs, video games, songs, photographs, and films. The expectations for
language build upon the prior knowledge and experience that students bring to Ontario
classrooms from culturally and linguistically diverse backgrounds. Because this base of
knowledge, experience, and skills varies from student to student, it is important for instruc-
tion to be differentiated to meet the needs of individuals and small groups of students.

Students listen and speak for different purposes, both formal and informal. They develop
an understanding of appropriate listening and speaking behaviours and identify strategies
they can use to understand what they hear and clearly communicate what they want to say.
With support and direction from the teacher, primary students use oral language to talk
about their learning as readers and writers and as viewers and producers of oral, print,
and media texts. The expectations in oral communication provide a bridge to the intercon-
nected knowledge, skills, and strategies that primary students will use to read, write, view,
and represent. Real, purposeful talk is not only an essential component of the language
curriculum; it needs to be threaded throughout every day and across the curriculum.

In all four strands, teachers explicitly teach and model the use of the knowledge, skills,
and strategies most relevant to the particular strand. Explicit teaching and modelling
help primary students to identify the skills and strategies they need in order to become
proficient language users and move towards achievement of the expectations. Initially,
students engage in rehearsal through shared and guided practice; eventually, they
demonstrate independently their achievement of the learning expectations through
multiple, diverse learning opportunities and activities.

Appropriate instructional texts are central to students’ development of the knowledge,
skills, and strategies embedded in the expectations across the language strands. Oral,
print, and media texts that are designed to support and challenge students at their indi-
vidual level of language development will enhance the benefits of appropriately scaf-
folded instruction. It is important to ensure that, in addition to the materials provided for



instruction, students are able to choose from a wide range of texts that are engaging and
relevant to their personal interests as readers, writers, and viewers. All texts chosen for
instruction should be worthy of study, and promote antidiscriminatory education.

Grade 1 students should have access to oral, print, and media texts with familiar topics
and structures. Oral texts such as songs, poems, teacher read-alouds or simple readers’
theatre, large- and small-group discussions, and one-on-one conversations; print texts
such as environmental print, simple fiction and non-fiction, picture books, and books in
their first language; and media texts such as a soundtrack for a story, posters or signs,
photographs or collages, cartoons, movies, and television shows provide a variety of
sources to motivate and engage diverse groups of students. To facilitate the development
of early reading and writing behaviours and concepts, print texts for guided instruction
and independent reading will initially need to have many high-frequency words, illustra-
tions that provide direct support for meaning and word solving, and language structures
that are simple and natural. Eventually, Grade 1 students will encounter texts of greater
length with somewhat more challenging ideas and vocabulary, somewhat more literary
language, and low to moderate support from the illustrations.

Modelled, shared, interactive, and guided learning experiences provide Grade 1 students
with direction and support in producing oral, written, and media texts for a few different
purposes. Through these experiences — and their growing familiarity with texts such as
simple recounts, stories, procedures, and environmental print — they develop an under-
standing of the vocabulary and structure of a few oral text forms; of sound/symbol rela-
tionships, letter formation, and language structure; and of the communicative possibilities
of images and sounds. Students also benefit from daily opportunities for independent
practice in applying their speaking, writing, and media production knowledge and skills for
personally meaningful purposes. Through these supported and independent experiences
students learn to construct words and sentences and to combine words, images, and sounds
to express personal thoughts and feelings and communicate ideas and information in a
number of oral, written, and media forms.

Grade 2 students should have access to oral, print, and media texts that provide opportu-
nities to extend their life experiences by exploring less familiar topics. Oral texts such as
poems, teacher read-alouds on new topics, readers’ theatre, presentations or talks by guest
speakers, large- and small-group discussions, and one-on-one conversations; print texts
such as stories, folk tales or fairy tales from other cultures, picture books, early chapter or
series books, non-fiction books on topics of personal interest, nature or science magazines,
and books from home; and media texts such as digital images, recorded music, soundtracks,
television commercials, and films provide a variety of sources to motivate and engage
diverse groups of students. Print texts for guided instruction and independent reading
should include an expanded vocabulary, more difficult ideas and language structures,
and illustrations that extend the text and support interpretation. Grade 2 students need to
be able to sustain their interest in and make meaning from longer texts, such as longer
picture books and chapter books that include chapter titles, a few illustrations, somewhat
more sophisticated plots, and multiple characters and events.

Modelled, shared, interactive, and guided learning experiences provide Grade 2 students
with direction and support in creating oral, written, and media texts. They also benefit from
daily opportunities for independent practice in applying their speaking, writing, and media
production skills for personally meaningful purposes and audiences. Grade 2 students
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speak more confidently and fluently, and their expanded oral vocabulary helps them
choose effective words for their written and media texts. Their developing ability to use
familiar spelling patterns and combine or sequence sentences helps them refine their ability
to write words, sentences, and simple paragraphs. Their experience with a broader range
of texts — such as friendly letters, stories, factual recounts, folk tales, directions, posters,
plays, films, and television shows — enables them to use a greater variety of forms to
express thoughts and feelings and communicate ideas and information.

Grade 3 students should have access to oral, print, and media texts that require more
background knowledge, that allow them to explore new ideas and information and more
complex and technical topics, and that may require more interpretation and inference.
Oral texts such as plays, presentations, large- and small-group discussions, peer confer-
ences, and oral story telling; print texts such as adventure stories, chapter books, fables,
instructions, letters, and longer picture books; and media texts such as magazines, video
clips, comic strips, maps, storyboards, and photographs provide a variety of sources to
motivate and engage diverse groups of students. Appropriate print texts for guided
instruction and independent reading would include vocabulary that is specific to content;
more symbolic or abstract themes; complex sentences with many multisyllabic and tech-
nical words; and a variety of organizational features such as tables of contents, glossaries,
indexes, diagrams, and chapter titles. Grade 3 readers will need to develop the ability to
retain and recall information to support comprehension of the text over several days.

Modelled, shared, and guided learning experiences and daily opportunities for independ-
ent practice provide Grade 3 students with the scaffolding they need to develop inde-
pendence in creating oral, written, and media texts. Grade 3 students use their speaking
skills to communicate increasingly complex ideas and information in both formal and
informal contexts. As writers, they understand the stages of the writing process and use
this process independently to produce finished pieces of writing. With help from peer and
teacher conferences, they practise generating ideas; composing draft texts; and revising,
editing, and publishing their writing. Students’” experiences with a broad range of oral,
print, and media texts — such as oral reports, personal and factual recounts, descriptive
and explanatory paragraphs, a letter expressing a personal opinion, familiar stories or
fables seen from a new perspective, a script for a play, or a brochure — enable them to
select appropriate forms and extend their ability to express thoughts and feelings and
communicate ideas and information fluently and effectively for purposes they see as
meaningful.
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GRADE1 | ORAL COMMUNICATION

OVERALL EXPECTATIONS

By the end of Grade 1, students will:

1.

listen in order to understand and respond appropriately in a variety of situations for

a variety of purposes;

for a variety of purposes;

. use speaking skills and strategies appropriately to communicate with different audiences

. reflect on and identify their strengths as listeners and speakers, areas for improvement,

and the strategies they found most helpful in oral communication situations.

SPECIFIC EXPECTATIONS

1. Listening to Understand

By the end of Grade 1, students will:

Purpose
1.1 identify purposes for listening in a few

different situations, formal and informal
(e.g., to hear the sounds of language in
songs, chants, and poems; to interact
socially with classmates; to enjoy and
understand a story read aloud by the
teacher; to follow simple directions in
large- and small-group settings; to
exchange ideas with a peer in a paired
sharing or small group)

Active Listening Strategies
1.2 demonstrate an understanding of

appropriate listening behaviour by
using active listening strategies in a few
different situations (e.g., listen without
interrupting and wait their turn to speak;
show that they are paying attention and
are interested by looking at the speaker,
nodding, or asking relevant questions)

Comprehension Strategies
1.3 identify a few listening comprehension

strategies and use them before, during,
and after listening in order to under-
stand and clarify the meaning of oral
texts, initially with support and direc-
tion (e.g., use background knowledge,
familiar word order, and context to make
predictions about content or vocabulary
before listening to an oral text; think

about what known words might be related
to the topic; ask questions to check under-
standing during and after listening; create
mental pictures while listening to a read-
aloud and draw or talk about what they
visualized; retell the important informa-
tion presented in a class discussion or a
think-pair-share activity)

Demonstrating Understanding
1.4 demonstrate an understanding of the

information and ideas in oral texts by
retelling the story or restating the infor-
mation, including the main idea (e.g.,
use time-order words, such as first, then,
next, finally, to retell a story they have
heard; restate information from a movie
about community workers, including a
topic statement and several supporting
details)

Making Inferences/Interpreting Texts
1.5 use stated and implied information and

ideas in oral texts, initially with support
and direction, to make simple inferences
and reasonable predictions (e.g., attend
to the wor